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Who are You?

• 215 SLP?

• 216 Speech/Language Teacher?

• SLP interested in Supervision?

• Task Force Representative?

• University Faculty?

• Public School Administrator?

• Other?
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Your Choice

There are always two ways to take new 

information! 

Outline for the Day
• 8-8:30 Introduction and Overview

• 8:30-10:00 Iceberg above the surface

• 10:00-10:15 Break

• 10:15-noon Iceberg beneath the surface

• Noon-1:30 Lunch

• 1:30-2:30 Beneath the surface, cont.

• 2:30-2:45 Break

• 2:45-3:45 Scenarios & top tips of 
supervision

• 3:45-4:00 Conclusions, questions 

SUPERVISION

What words or phrases come 

to mind?
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Supervision Analogies
(gardening, sports, food, 

shopping):

• Supervising a graduate student is like…

• Supervising a Clinical Fellow is like…

• Supervising an employee is like…

• Supervising a 216 Speech/Language Teacher  

is like…

The Supervision Iceberg
(McCready, 2002)

• Being a good clinician is only the tip of 

the iceberg.

The SLP Supervision Iceberg
Adapted from McCready, 2002; Malderez & Bodoczky, 1996

Competency as an SLP and 
Professionalism

School work setting

Mississippi  
requirements for

SLT, 216     

Society
Culture

Knowledge about:
• ASHA Documents
• Components of 

supervision

• Continuum of 
supervision

• Supervisory feedback
• Interpersonal skills
• Adult learning styles
• Top tips

feelings, beliefs attitudes, values
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Above the Surface of the 
Iceberg

• Competency as an SLP:  knowledge of 

evidence-based practice in articulation 
disorders; clinical skills; professionalism

• The public school work setting: 
expectations and demands

• Mississippi state requirements; Scope of 
Practice for the 216 Speech/Language 

Teacher and requirements for the 215 SLP 

supervising

Above the Surface: 
Competency as an SLP

• ASHA Roles and Responsibilities

• Common Core State Standards

• Evidence Based Practice for Articulation

• Clinical skills for Articulation

• Professionalism

– Code of Ethics

– Emotional Intelligence

Above the Surface: School SLP 
Roles and Responsibilities

• http://www.asha.org/policy/PI2010-

00317.htm

– Prevention

– Assessment

– Intervention

– Program Design

– Data Collection and Analysis

– Compliance

• Collaboration and Leadership
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Above the Surface: Common 
Core State Standards and SLP

• K 1 2 3 4 5 6 7 8 9-10 11-12

• Articulation SL.K.6 SL.1.4 SL.2.4 SL.3.4 SL.4.4 SL.5.4 SL.6.4
SL.7.4 SL.8.4 SL.9-10.6 SL.11-12.6

• Fluency SL.K.6 SL.1.4 SL.2.4 SL.3.4 SL.4.4 SL.5.4 SL.6.6
SL.7.6 SL.8.6 SL.9-10.6 SL.11-12.6

• Grammar L.K.1 L.1.1 L.2.1 L.3.1 L.4.1 L.5.1 L.6.1 L.7.1 L.8.1 L.9-10.1 L.11-12.1

• Vocabulary L.K.4 L.1.4 L.2.4 L.3.4 L.4.4 L.5.4 L.6.4 L.7.4 L.8.4 L.9-10.4 L.11-12.4

• Categories L.K.5 L.1.5 L.2.5 Use Word Relationships Goals

• Word Relationships L.2.5 L.3.5 L.4.5 L.5.5 L.6.5 L.7.5 L.8.5 L.9-10.5 L.11-12.5

• Basic Concepts L.K.1 L.1.1 Use Vocabulary Goals

• Comprehension, 

• WH questions SL.K.2 SL.1.2 RL.2.1 SL3.3 SL.4.1 SL.5.1 SL.6.1 SL.7.1 SL.8.1 RI.9-10.2 RI.11-12.2

• Main Idea/Details SL.3.2 RL.4.2 RI.5.2 SL.6.4 SL.7.2 SL.8.4 RI.9-10.2 RI.11-12.2

• Sequencing/Retell RL.K.2 RL.1.2 RL.2.4 SL.3.4 SL.4.4 SL.5.4 SL.6.4 SL.7.2 SL.8.4 RI.9-10.2 RI.11-12.2

• Inferencing RL.4.1 RL.5.1 RL.6.1 RL.7.1 RL.8.1 RI.9-10.1 RI.11-12.1

• Multistep directions SL.K.2 SL.1.2 SL.2.2 L.3.6 RI.4.7 SL.5.1 SL.6.1 SL.7.1 SL.8.1 SL.9-10.1 RI.11-12.1

• Clarifying Questions SL.2.3 SL.3.1 SL.4.1 SL.5.1 SL.6.1 SL.7.1 SL.8.1 SL.9-10.1 SL.11-12.1

• Problem Solving SL.2.3 RL.3.3 RI.4.5 RI.5.5 SL.6.3 SL.7.3 SL.8.3 SL.9-10.4 SL.11-12.4

• Pragmatics SL.K.1 SL.1.1 SL.2.1 SL.3.1 SL.4.1 SL.5.1 SL.6.1 SL.7.1 SL.8.1 SL.9-10.1 SL.11-12.1

Above the Surface: Evidence 
Based Practice

• Phonological Disorders: 
http://www.asha.org/members/compendiumSearchResult
s.aspx?type=1&searchtext=Phonological%20Disorders

• Speech Disorders: 
http://www.asha.org/members/compendiumSearchResult
s.aspx?type=1&searchtext=Speech%20Disorders

• Apraxia: 
http://www.asha.org/members/compendiumSearchResult
s.aspx?type=1&searchtext=Apraxia

Above the Surface: Clinical 
Skills

• Articulation skills: 

http://search.asha.org/default.aspx?q=skill
s%20for%20articulation



3/13/2013

6

Above the Surface: 
Professionalism

• Ethics: 

http://www.asha.org/policy/ET2010-
00309.htm

Above the Surface: Professionalism-
Emotional Intelligence

• Definition: “Emotional intelligence (EI) refers to the 
ability to perceive, control and evaluate emotions. 

Some researchers suggest that emotional 
intelligence can be learned and strengthened, while 
others claim it is an inborn characteristic.” 
http://psychology.about.com/od/personalitydevelopment/a/emotionalintell.htm

• Five components: Self Awareness, Self Regulation, 

Motivation, Empathy, Social Skills

http://hbr.org/2004/01/what-makes-a-leader/ar/1

• The ability to recognize and understand 

your moods, emotions and drives as well 
as their effect on others

Hallmarks:

– Self confidence

– Realistic self-assessment

– Self-deprecating sense of humor

Self Awareness
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• The ability to control or redirect disruptive 

impulses and moods

• The propensity to suspend judgment-to 

think before acting

Hallmarks:

– Trustworthiness and integrity

– Comfort with ambiguity

– Openness to change

Self-Regulation

• A passion to work for reasons that go 

beyond money or status

• A propensity to pursue goals with energy 

and persistence

Hallmarks:

– Strong drive to achieve

– Optimism, even in the face of failure

– Organizational commitment

Motivation

• The ability to understand the emotional 

makeup of other people

• Skill in treating people according to their 

emotional reactions

Hallmarks:

– Expertise in building and retaining talent

– Cross-cultural sensitivity

– Service to clients and customers

Empathy



3/13/2013

8

• Proficiency in managing relationships and 

building networks

• An ability to find common ground and 

building rapport

Hallmarks:

– Effectiveness in leading change

– Persuasiveness

– Expertise in building and leading teams

Social Skills

Emotional Intelligence is part of the ART of 
our science !

(see Emotional Intelligence Worksheet)

Perry,  2013

Above the Surface: The Public 
School Work Setting

• Expectations and demands

• ASHA workload clusters
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• American Speech-Language-Hearing Association. (2002). A workload analysis approach for establishing speech-language 

caseload standards in the schools: guidelines [Guidelines]. Available from www.asha.org/policy.

Above the Surface: Mississippi 
State Requirements

• Interim Report of the 216 Task Force: 

http://www.outreach.olemiss.edu/216_lice

nse_institute/index.html
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Scope of Practice for 216 

• Work under the guidance / direction of 215 SLP 

– Collaboration, emotional intelligence in collegial 
relationships implied

• Follow suggested guidelines

– Knowledge of guidelines and organizational system 

(forms) to help follow the direction of the 216

• Participate in articulation assessment and 
conduct treatment

– Knowledge of Evidence Based Practice in 

articulation assessment and treatment

Scope of Practice for 216 

• Participate in the writing of IEPs

– Knowledge of procedural compliance and 
communication with parents

• Document therapy information

– Knowledge of the documentation 

requirements

• Serve up to 60 students

– Workload management (for both parties)

Requirements for 215 SLPs 
supervising

• The SLP must be fully certified at the Master’s 

level (215-AA or ASHA –CCC) with three years 
experience and supervisory training.

• The SLP will supervise no more than two 216 
license holders.

• The SLP will not serve in an administrative role.

• The SLP does not have to hold a position in a 

school district.
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Requirements for 215 SLPs 
supervising

• The SLP will follow the continuum of direct 

observation, collaboration and mentoring.

• The SLP will determine the amount of time 

needed for supervision based on the 
experience, training, and education of the 216 

license holder.

• The SLP supervising one 216 license holder will 

carry a caseload not to exceed 40-45.

Requirements for 215 SLPs 
supervising

• The SLP supervising two 216 license holders 

will carry no more than 30 students on the 
caseload.

Beneath the Surface of the 
Iceberg: The Supervisory Base
• ASHA 2008 Position Statement on Clinical 

Supervision, Technical Report and Knowledge and 

Skills

• The four components of supervision

• Continuum of supervision

• Supervisory feedback

• Skills of interpersonal communication

• Adult learning styles

• Top tips
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Beneath the Surface: 2008 
ASHA Documents

• The knowledge and skills focus on the “essential elements 
of being a clinical educator in any service delivery setting.”

• There are 11 core areas of knowledge and skills to be 
acquired by the supervisor:

1.Preparation for the supervisory experience

2. Interpersonal communication and the supervisor-

supervisee relationship

2008 ASHA Documents

3. Development of the supervisee’s critical thinking and 
problem-solving skills

4. Development of the supervisee’s clinical competence 
in assessment

5. Development of the supervisee’s clinical competence

in intervention

6. Supervisory conferences or meetings of clinical

teaching teams

2008 ASHA Documents

7. Evaluating the growth of the supervisee both as a

clinician and as a professional

8. Diversity (ability, race, ethnicity, gender, age, culture, 

language, class, experience, and education)

9. Development and maintenance of clinical and

supervisory documentation

10. Ethical, regulatory, and legal requirements

11. Principles of mentoring
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Beneath the Surface: Four 
Components of Supervision

1. Understanding/planning the supervisory 

process

2. Observing

3. Reviewing/analyzing

4. Integrating all components

1. Understanding/planning 
the supervisory process

• Understanding the process

– Discussing expectations 

• Planning for the therapy process (for 

student and for 216 SL/T)

• Planning for the supervisory process (for 

216 SL/T and 215 SLP)

(see 216 SL/T and SLP Plan Sheet) 

2. Observing

• Collecting objective data

– Done by both 215 SLP and 216 Speech/Language 
Teacher

(see Descriptive/Reflection Observation and 
Evaluative Observation sheets)
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3. Reviewing/analyzing

• Holding conferences (see Conference Notes 

Sheet)

• Setting an agenda 

• Discussing and interpreting data

• Self-analyzing and problem-solving

• Discussing the supervisory process

4. Integrating

• Discussing lessons learned and planning for 

the future

• Listening, questioning and giving feedback

Beneath the Surface: The 
Continuum of Supervision 

(Anderson, 1988; McCrea & Brasseur, 2003)

• The goal of the supervisory process

• Styles and stages of supervision

• Research on styles
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Goal of the supervisory 
process

• The goal of the supervisory process is to help 

the supervisee reach a level of independence 
and professional growth resulting ultimately in 

the best service for clients.

Styles and stages of 
supervision 

• There are three different supervisory styles and 

each is appropriate to one of three stages.

• None of the stages is bound by time, i.e., a 

person may be at any point throughout his or 
her career.

Styles and stages of the 
continuum: Characteristics
• Evaluation-feedback stage>direct-active 

style for supervisor (SOR), passive style 
for supervisee (SEE)

• Transitional stage>collaborative style

• Self-supervision stage>consultative style
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What does the research tell 
us about supervisory style?
• Supervisors tend to use one style even 

when they think they do not (research 
reviewed from 1971-1985 by McCrea & 
Brasseur, 2003).

• Supervisors who are flexible and 
adaptable in terms of their styles are more 
effective than those who use the same 
approach with all supervisees (Melucci, 
1990).

Research Findings, cont.

• Supervisory styles influence supervisees’ 

satisfaction with supervision and 
supervisees’ self-efficacy (Fernando & 

Hulse-Killacky, 2005).

• Supervisors tend to provide a supervisory 

style based on personal preference and 

not on what is needed or preferred by 
supervisees (Hart & Nance, 2003).
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Research Findings, cont.

• Supervisors need to facilitate the 

supervisory process focusing on emotions 
as well as problem solving (Severinsson & 

Hallberg, 1996).

• Supervisory styles affect the behavior of 

those being supervised (NIJ, 2003).

Implications

• Our choice and use of supervisory styles 

affect others, i.e., our supervisees and 
their clients.

• Without knowledge about the supervisory 
process and the choices and 

consequences of various supervisory 

styles, we will continue to do what we 
have always done!

Beneath the surface: 
Supervisory feedback

• Verbal during the session

• Written

• Spontaneous, unscheduled

• Verbal in conferences
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Effective feedback
(Reuler et al., 2011; Steelman & Rutkowski, 2004)

• …is influenced by

-methods of delivery

-style of giving difficult feedback

-attitude toward learning of both 

supervisor and supervisee

• “…credible supervisors deliver quality 

feedback in a considerate, meaningful 

manner” (Steelman & Rutkowski).

An exercise in supervisory 
feedback

• Listen to your SEE read a passage.

• Write the supervisory feedback you might 
give.

• Write as many comments as time will 
allow.

Types/Choices of Supervisory 
Feedback (Hagler & McFarlane, 1997)

• E

• D-O

• Q

• IS

• S
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Continuation of the exercise

• Now label your comments by the proper 

categories.

• Share with your partner the choices you 

made and the possible effect of each 

choice on your supervisee. 

Beneath the Surface: Skills of 
Interpersonal Communication

• Active listening

• Conflict management

Active listening

• At least 40% of our waking hours are 

spent listening (Shafir, 2000). 

• We listen with empathy or as a critic.
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Conflict management

• Typical responses to conflict  (Sillars & 
Wilmot, 1994; McCready et al.,1996)

– Avoiding 

– Competing 

– Collaborating 

(see form for Managing a Conflict)

• Awareness of choices

• Benefits of the collaborative approach

Beneath the Surface: Adult 
Learning 

Adults:

•are internally motivated

•bring life experiences and knowledge to learning 
experiences

•are goal oriented

•are relevancy oriented

•are practical

•are to be respected

http://www.qotfc.edu.au/resource/index.html?page+65375

Adult learning styles

• There are three general learning styles: visual, 

auditory, and kinesthetic. 
http://adulted.about.com/od/teachers/a/teachingadults.htm

Visual
• “Visual learners rely on pictures. They love 

graphs, diagrams, and illustrations. ‘Show me,’ 

is their motto. You can best communicate with 
them by providing handouts, writing on the 

white board, and using phrases like, ‘Do you 

see how this works?’ “
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Auditory

• “Auditory learners listen carefully to all sounds 

associated with the learning. ‘Tell me,’ is their 
motto. They will pay close attention to the 

sound of your voice and all of its subtle 

messages, and they will actively participate in 
discussions. You can best communicate with 

them by speaking clearly, asking questions, and 

using phrases like, ‘How does that sound to 
you?’ “

Kinesthetic

• “Kinesthetic learners need to physically do 

something to understand it. Their motto is ‘Let 
me do it.’ They trust their feelings and emotions 

about what they’re learning and how you’re 

teaching it. They want to actually touch what 
they’re learning. You can best communicate 

with them by involving volunteers, allowing 

them to practice what they’re learning, and 
using phrases like, ‘How do you feel about 

that?’ “
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